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Culturally Responsive 
Transition Planning  

Agenda 

Importance of diversity and equity in transition 

A framework for thinking about diversity 

Resources teachers can use  

Completed HS Enrolled in 4yr
colleges

Employed

82 
27 

95 

64 
10 

94 

NLTS2 Reported Data 

High SES Low SES

At any point in time for up to 8 
years after high school 

Wagner, M., Newman, L., Cameto, R., & Levine, P. (2005). Changes over time in the early postschool outcomes of youth with 
disabilities. Menlo Park, CA: SRI International. 

Outcomes X Socioeconomic 
Background 
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Completed HS Enrolled in 4yr
colleges

Employed

72 19 86 

75 20 94 

60 15 85 

NLTS2 Reported Data 

African Am Euro Am Latino

At any point in time for up to 8 
years after high school 

Wagner, M., Newman, L., Cameto, R., & Levine, P. (2005). Changes over time in the early postschool outcomes of youth with 
disabilities. Menlo Park, CA: SRI International. 

Outcomes X Race/Ethnicity 

A Framework for 
Equity and Diversity 

 
People 
create 

processes 

Historical 
events occur

  

Social 
identities 
emerge 

Shared meanings and 
values emerge 

Processes 
contribute to 
development 

Balancing our 
understanding of 
students and their 
families’ group 
membership and 
identity with 
individual 
differences and 
views of 
preferences, 
strengths, and 
needs in the 
context of our 
education system 
and society 
 

Culture 

Wilson, a senior, is 
a young man with 
autism. He has 
been included in 
all academic 
courses and 
makes mostly Bs, 
but he struggles 
with making 
friends and taking 
initiative to 
complete daily 
tasks such as self 
care, household 
chores, money 
management, etc. 
What does his 
transition plan 
look like? 
 

An example 
The 90s 

transition focuses 
on employment  

Early 2000s 
NCLB and IDEA 

focus on 
academic 

achievement 

College-educated 
is more the norm 

than in past 
decades 

Parents and young adults with 
disabilities define and value 

transition as employment and 
college 

Programmatic 
changes: IEP 
development, 

vocational 
opportunities, 

self 
determination  

Transition 
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Another example 
A substantial 

number of schools 
across the US serve 
immigrant youth, 
some of whom are 

undocumented 

Political debates 
about immigration 
and documentation 
heat up; Dream Act 
is introduced, fails, 

and is partially 
enacted 

Immigrant children 
aspire to go to US 
colleges despite 

obstacles around 
documentation 

Parents and young adults with 
disabilities define and value 

transition as an opportunity to 
attend college 

Programmatic 
changes: IEP 
development, 

vocational 
opportunities, self 

determination  Nadia, a junior, first 
received services for 
speech and now a 
learning disability. 
Nadia and her mother 
overstayed their visa 
while visiting a 
relative in Chicago 
when Nadia was 3 
years old, and they 
have not returned to 
their home country. 
She has been included 
in the general 
classroom and makes 
As, Bs, and a few Cs. 
She has also been 
active in sports and 
extracurricular clubs 
such as the student 
newspaper. What does 
her transition plan 
look like? 
 

Transition 

Working Toward Culturally 
Responsive 

Transition Planning 

Step 1: Identify the 
values and beliefs 
that are embedded 
in your idea of 
‘transition’ and 
‘disability.’ 

Step 2: Find out 
whether the 
student and family 
share these values 
and beliefs. 

Step 3: Put the two 
views ‘on the 
table,’ making the 
processes 
transparent. 

Step 4: Through 
collaboration work 
to find some 
common ground. 

Adapted from Harry, B., Kalyanpur, M., & Day, M. (1999). Building cultural reciprocity with families. Baltimore: Paul H. Brookes. 

Working Toward Culturally 
Responsive 

Transition Instruction 

Step 1: 
Assessment 
with attention 
to culture and 
language  

Step 2: Access 
to the general 
education 
curriculum 

Step 3: 
Instruction 
using a critical 
approach to 
evidence-based 
interventions in 
transition 

Step 4: 
Connection with 
support across 
community and 
schools 

Adapted from Trainor, A. A., & Patton, J. R. (2008) Culturally responsive transition planning and instruction from early childhood to postsecondary life. In J. 
Hoover, J. Klingner, L. Baca, and J. Patton (Eds.), Methods for teaching culturally and linguistically diverse exceptional learners (pp. 342-367). Upper Saddle 
River, NJ: Merrill.    
 
Hughes, C., & Carter, E. W. (2012). The new transition handbook,. Baltimore: Paul H. Brookes. 
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Examples 

Assessment 
0 Language and readability 

0 Can both the family and the student read the 
assessment tool?  

0 Are translated forms available?  

0 Collaborative 
0 Does the tool allow teacher/family/student 

to assess transition needs and strengths? 

0 Ongoing  
0 Are their adequate opportunities assess over 

time? 

0 Individualized  
0 Do you know the student well enough to 

draw upon dreams, strengths, needs, and 
experiences? 

Step 1: 
Assessment 
with attention 
to culture and 
language  

Example: The Transition 
Planning Inventory-2 

Clark, G. M., & Patton, J. R. (2013). Transition planning inventory-2 (2nd ed.). Austin, TX: PROED. 
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Access to General 
Education 

0 Identify individualized goals  

0 Identify progress towards standards 

0 Do parents understand the implications of 
not meeting the standards? 

0 Compare goals with current level of 
performance 

0 Consider coursework and type of setting 

0 Consider exit tests and other 
standardized exams 

0 Monitor progress 

Step 2: Access 
to the general 
education 
curriculum 

Example: Supporting Access 

 
Hughes, C., & Carter, E. W. (2012). The new transition handbook,. Baltimore: Paul H. Brookes. 

Goal: Attend 
community college to 

explore trade 

What’s required to 
attend community 

college? 

What’s required to 
graduate? 

Where is the 
student now? 

What are the short 
term goals? 

What access is needed and 
how will it be supported? 

What instruction is 
needed? How will it 
be individualized? 

What state 
assessments are 
appropriate? 

What progress is the 
student making? 

Evidence-Based 
Interventions 

0 Understanding EBP and the 
implications for diverse groups of 
students 

0 Consider necessary adaptations that 
respond to the the student’s family 
values, beliefs, experiences, and 
practices 

0 Seek information from diverse 
groups of experts 

Step 3: 
Instruction 
using a critical 
approach to 
evidence-based 
interventions in 
transition 
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Example: Self Directed IEPs 

Martin, J. E., Marshall, L. H., Maxson, L. M., & Jerman, P. L. (1996). The self-directed IEP. Longmont, CO: Sopris West. 

Step 1: What are 
some of the 
values and beliefs 
embedded in ‘self-
determination’? 

Step 2: How do 
we know if our 
students and 
parents share 
these beliefs? 

Step 3: What do 
we need to make 
transparent about 
‘self-
determination’? 

Step 4: What can 
we do 
collaboratively to 
find common 
ground? 

Considering Self-
Determination 

From the Transition Planning Inventory – 2 … 

S-Stop and 
identify 

T-Take time 
to share 

P-Participate 
and 
collaborate E-Exchange 

views 

School & Community 
Connections and 

Supports 
0 Develop social capital within the school 

community 

0 Develop social capital within the 
community, outside the walls of the school 

0 Recognize the barriers to social capital 
relative to biases in the larger community 
(ableism, racism, ethnocentrism, sexism, 
classism) 

0 Consider sharing and connecting through 
advocacy 

Step 4: 
Connection 
with support 
across 
community and 
schools 
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Example: 
The “Soft 
Skill” of 
Networking 

 

U.S. Department of Labor. (2007). Skills to pay the bills: Mastering soft skills for workplace success. Author: Washington, DC 

Step 1: What are 
some of the 
values and 
beliefs 
embedded in 
‘soft skills’? 

Step 2: How do 
we know if our 
students and 
parents share 
these beliefs? 

Step 3: What do 
we need to make 
transparent 
about ‘soft 
skills’? 

Step 4: What can 
we do 
collaboratively 
to find common 
ground? 

Considering Soft Skills: Communication, 
Enthusiasm, Teamwork, Networking, 

Problem Solving, Professionalism 

S-Stop and 
identify 

T-Take time 
to share 

P-Participate 
and collaborate 

E-Exchange 
views 

Working Toward Culturally 
Responsive Transition Education 

0 Present the concept of culturally responsive transition 
planning and the STEPS at your next department meeting, 
utilizing teaching resources in your school 

0 Communicate your goal to families to use culturally 
responsive transition planning and the planning  STEPS 

0 Modify the STEPS and create a tool that your transitioning 
youth can use in postsecondary environments 

 


